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Abstract

The objective of this study was to explore the role of administrative skills of school leadership for enhancing
guality education in Ethiopia, comparative study among two regional states. Mixed method was used as the
research design through concurrent strategy. The study population comprised of those schools found in two
regional states. 36 schools from 10 Woredas were selected purposively, where five Woredas’ were involved
from each region. A total of 470 survey participants were selected for quantitative analysis. Besides, 36
Head school principals and 10 supervisors for qualitative section were selected via random and purposive
sampling technique respectively. Moreover, descriptive and inferential statistics such as: mean comparison,
correlation, t-test, principal component analysis (PCA), KMO, Bartlett’s Test of Sphercity (Chi-Square)
and factor loading were used for analysis. The finding reveals that the leadership administrative skills to
communicate instruction goals, to coordinate and monitor academic programs as well as to provide
feedback to fill gaps, mobilizing school community for better results were not favorably rated. It can infer
that such leadership competencies were missing in sampled rural primary schools of both regional states.
Leadership and management development program, professionalizing recruitment, leadership nomination
modality, forwarded as policy implications to both regional states to bring quality leadership and quality
education.
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I. Introduction

The Administrative skills of school leaders at guantitative expansion of educational provision

schools has the direct influence on quality
education enhancement. Various initiatives and
contexts of different countries with the goal of
improving quality school leadership for
maintaining quality education are paramount
importance and significant influence on national
and local policy practices (George, Dachi &
Fertig, 2008). As George et al. (2008), the main
concerns of policy makers and practitioners in
education in third world the confirmation of

and need to ensure quality education to
schoolchildren.

Even though excellent trend in access of
provision, as Leu and Price-Rom (2006),
educational quality in developing countries has
become a topic of today to bring quality citizen
on the continent. As important to OECD (2008),
school leadership is now an education policy
priority around the world in line with
enhancement of quality education to build good
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citizen. Besides, EFA (2015) and UNESCO
(2007) underscored in general framework of the
school and education community, the rights of all
children, to survival, protection, development,
and participation are at the center.

Equally, Bernard (1999), the main
intention of learning to strengthen the capacity of
the children to act increasingly by their own in the
acquisition of required skills, knowledge and
appropriate attitude and which create sustainable
future for their better life. Leon (2010) pinpoints
in his empirical study that, a good quality
education is one that provides all learners with
capabilities they require to become economically
productive, develop sustainable livelihoods,
contribute to peaceful and democratic societies
and enhance individual well- being. Furthermore,
considerable consent subsists around the basic
measurements of quality education today,
however as important to Leon, quality education
includes environments that are healthy, safe,
protective and gender-sensitive, and provide
adequate resources and facilities. Besides, as
UNICEF (2000) report, quality education also
entails content that is reflected in relevant
curricula and materials for the acquisition of
basic skills, especially in the areas of literacy,
numeracy and skills for life, and knowledge.

It is also the processes through which
trained school leaders and teachers use child-
centered teaching approaches in well-managed
classrooms and schools (Derebsa, 2006) and
skillful assessment to facilitate learning and
reduce disparities; outcomes that encompass
knowledge, skills, and attitudes, and are linked to
national goals for education and positive
participation in society (UNICEF, 2000). From
the review, one can infer that quality education is
like a brain that control over all process of
teaching and learning and child development.
Furthermore, it needs collaborative effort in
school environment. Thus, this study will
examine research related to administrative skills
and leadership competencies dimension that is

vital to enhancing quality education. The global
and international effects that push the debate of
educational quality in line with leadership
competencies are the serious concern of this
study. Introducing a contextualized
understanding of quality means including
relevant  stakeholders  particularly, school
leadership. Key stakeholders often hold different
views and meanings of educational quality
(Sravan & Sarfaraz, 2012; Motala, 2000).
Certainly, each of us judges the school system in
terms of the final goals we set for our children,
our community, our country and ourselves
(Beeby, 1996).

Based on the reviewed documents, it is
very vital to understand the dimensions of quality
education independently to measure the state of
quality education. As UNICEF (2000) report, the
benchmark for the establishment of and
implementation of curriculum are the national
goals for education, and outcome statements that
translate those goals into measurable objectives.
Consequently, establishing a contextualized
understanding of quality means, including
relevant stakeholders. Among the stakeholders,
the role of school leadership takes the lion’s share
in managing the overall teaching-learning
process of the school and maintains quality
education (Mulatu & Teketel, 2014). Thus, this
research aimed to explore the status of leadership
competencies to quality education in sampled
primary schools of Amhara and Oromia regional
states in Ethiopia and to forward strategic policy
directions.

This is mainly because, leadership
competencies are meant to be a resource for
identification,  reflection, guidance, and
inspiration for participants in the enhancement of
quality education at every stage of their
leadership journey (Jennifer, Mauro, Sandy,
Tammy, Cheryl, Blake, 2014). The competencies
provide the structure for the school leadership
initiative, an  entirely new leadership
development program for teachers passionate
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about leading the profession (Jennifer et al.,
2014). According to Sergiovanni, (2001),
leadership is no longer optional. Those who
engage in school leadership in any capacity have
seen its impacts on their students and colleagues,
but the evidence goes far beyond the anecdotal
(Carols, 1999). Tedla (2012) stated that,
outstanding professional practice must underpin
all other efforts, and great teachers must step
forward and take the mantle of great teacher
leaders.

Leadership in instructional practice as
Mitchell & Castle, (2005) means being the best
possible teacher within the school compound and
sharing great teaching with others, outspreading
to a broad range of interested party. As important
to Sanders (2006), successful school leaders do
not keep their effective practices to themselves;
they spread that knowledge to others in order to
benefit all students so as bring quality education
to children at schools and building good nations.

Likewise, as Ylimakia et al. (2007),
effective education leadership makes a difference
in improving teaching and learning. Effective
leadership is an area that has been widely
explored from various perspectives due to its
close link with school development (Earley
&Weindling 2005; Samuel, 2012; Sanders 2006).
What’s far less clear, as Tedla (2012), even after
several decades of school renewal efforts, is just
how leadership matters, how important those
effects are in promoting the learning of all
children and quality education and what the
essential ingredients of successful leadership are.
Therefore, effective or successful leadership is
critical to school reform (FDRE-MoE, 2010).

As UNESCO (2005) elaborates, the
major tasks of the school principal as an
instructional  leader include  determining
objectives, program coordination, being a
didactic leader, organizing enrichment programs,
undertaking evaluation and examinations, taking
remedial steps, and creating a conducive school
climate. Similarly, Taole (2013) has stated school

leaders’ role as setting clear goals, allocating
resources to instruction, managing the
curriculum, monitoring lesson plans and
evaluating teachers. In an effort to achieve these
functions school principals, need to have the
theoretical knowledge,  skill,  adequate
experiences, and various training on school
leadership and management (FDRE-MoE, 2010).

As the review depicts, the benefits of
effective  school leadership are tangible:
academic community feels better about
themselves and their efforts on the job, and they
take greater pride in their work (Deal & Peterson,
1990). Moreover, relationships among people in
the organization are more honest and open;
administrators  often feel less isolated,
misunderstood, and burdened (Gaziel, 1998).
Likewise, academic achievement of the students,
as well as the performance of the school, goes up,
as work processes are improved continuously
(Colby, 2000). With organizational change come
opportunities for personal and professional
growth, along with the pride and joy that come
with getting better and better every day, and
helping others to do the same (Bergmann, 1996).
These all create better and responsible citizens
through the provision of quality education.
Besides, effective leadership, at its heart, is
dedicated to bringing out the best qualities in
ourselves, in others, and in the work, we do
together (Gaziel, 1998). It is, in many ways, a
natural fit with the hopes and aspirations of
educational leaders in their work to improve
schools and communities and quality education.
Thus, as Motala (2000), to improve the quality of
the primary school service, policy initiatives on
upgrading leadership qualifications,
implementing a quality assurance framework and
harmonizing primary education services need to
be in place.

Though leadership involving a diverse
number of activities and processes and although
it is differentiated in its character, Southworth
(2002) indicated that leaders with leadership



Mulatu Dea Lerra

11958

competency is central to successful school
leadership. However, researchers on the roles of
school principals as and its implication for quality
of teaching and learning have not yet been clearly
established. Furthermore, a problem has emerged
that needs further study. Hence, it is essential to
explore the status of leadership competencies in
related to quality education in primary schools in
two regional states, since this sector is the base
for upper sectors of the educational system.

2. Statement of the problem

Leadership administrative skills are the heart and
main concern of any educational system
(Verwimp, 2009). According to Jacobs &
Kritsonis, (2006) leadership quality highly
determines the content student learns, the
strategies to teach the students, the benefits they
draw from education. However, as USAID
(2010) report, low-quality education is a rampant
problem in most developing countries including
Ethiopia. Until recently international attention
has tended to focus on universal primary
education, which is the second Millennium
Development Goal stated under Education for All
(EFA, 2015). A shift in emphasis is now
discernible towards quality and learning, which
are likely to be more central to the post-2015
global framework as the report of Education for
All. Such a shift is vital to improve education
opportunities for the 250 million children
globally who have not had the chance to learn the
basics, even though 130 million of them have
spent at least four years in school according to
Education For All report (EFA, 2015). According
to Education Sector Development Program
(ESDP-3) report, the major challenges are lack of
consistent focuses on the attainment of teaching
learning process in school system (FDRE-MoE,
2010). Besides, as the document revealed, the
transformation of the school into a motivational
and child-friendly learning environment is the
serious challenge at the primary school of

Ethiopia. In order to address this challenge, the
school leaders are expected to work on teamwork,
cooperation, staff development, creating
conducive environment to teaching and learning
to enhance quality education to citizen at school
(Jennifer et al., 2014).

However, according to Mulatu and
Teketel (2014) to realize all the aforementioned
tasks, the required leadership administrative
skills is not in place as it confirmed by the
empirical study. The empirical study conducted
by Mulatu and Teketel in 13 primary schools of
Ethiopia depicts that schools leaders lack
leadership  competencies like,  planning,
supervising, coordination, monitoring, and
evaluation, teamwork, influencing others to
achieve the required result. Much of the existing
literature discusses the quality of leadership in
processes related to school effectiveness and
improvement (Fullan, 2001).

Foskett and Lumby (2003) revealed an
influential role of educational leader in inspiring,
motivating, affirming and also challenging or
extending the practice and pedagogy of
educators. Thus, this research aimed to explore
the effective leadership practice for quality
education programs from the perspectives held by
various school stakeholders (teachers, students,
supervisors, focal person of education office) in
two sampled regional states. In matters of
indicators, therefore concepts such as efficiency,
relevance, importance, and adequacy cannot be
ignored. Dare (2005) identifies a continuum of
three factors (inputs, process, output) that are
necessary for determining indicators of
educational quality. Among leadership that
Jennifer, et al, (2014) gave attention,
administrative skills can take the leading role to
use the inputs properly and to get the required
outputs in the education system). In this context,
our study examines existing leadership
administrative  skills in enhancing quality
education within Amhara and Oromia regional
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states. Hence, the study was guided by the
following basic question:

1. To what extent leadership
administrative skills well
implemented in the sampled schools
of both regional states?’

3. Administrative skills of School
Leadership: Overview
As the key mediator between the classrooms, the
individual school and the education system as a
whole, effective school leadership is essential to
improve the efficiency and equity of schooling
(Pont et al., 2008). Within each individual school,
leadership can contribute to improving student
learning by shaping the conditions and climate in
which teaching and learning occur. According to
Pont and his colleagues, beyond the school
borders, school leaders can connect and adapt
schools to changing external environments. In
addition, at the school-systems interface, school
leadership provides a bridge between internal
school improvement processes and externally
initiated reform (Yukl, 2012).

One can see that from Yukl, the known
author of leadership in organization, leaders can
make difference and the task of leaders is the
corner stone in the achievement of quality issues
in the school environment. Thus, the concerned
education officials need to give attention in the
recruitment of school leadership. Thus, it is vital
to understand the theoretical overview of
leadership that this research supports before
looking for the analysis of leadership policy
(Yukl, 2002). This study concentrates on school
leadership administrative skills accepting that
there are common elements and trends in
leadership practice across academic sectors. A
central element of most definitions of leadership
is that it involves a process of influence (OECD,
2001a).

Equally, Yukl has phrased it, “most
definitions of leadership reflect the assumption
that it involves a social influence process

whereby intentional influence is exerted by one
person [or group] over other people [or groups] to
structure the activities and relationships in a
group or organization” (Yukl, 2002). The term
intentional is important, as leadership is based on
articulated goals or outcomes to which the
process of influence is expected to lead (OECD,
2001a). From various country experiences, Bush
and Glover (2003) stated that the term school
leadership is often used interchangeably with
school management and school administration.

Although the three concepts overlap, we
use them with a difference in emphasis. An often-
quoted phrase as Bennis and Nanus, (1997) is
“managers do things right, while leaders do the
right thing”. While leadership involves steering
organizations by shaping other people’s attitudes,
motivations and behaviors, as Bush and Glover
(2003), management is more closely associated
with maintenance of current operations. The three
elements are so closely intertwined that it is
unlikely for one of them to succeed without the
others. Pont et al. (2008) stated leadership as a
broader concept where the authority to lead does
not reside only in one person, but can be
distributed among different people within and
beyond the school. According to Yukl (2012),
school leadership has become a priority in
education policy agendas across the globe,
because it plays a key role in improving
classroom practice, school policies and
connections between individual schools and the
outside world. As Teddlie and Reynolds (2000),
it contributes to improved student learning.

The empirical finding of Townsend
(2007) pinpoints that within each individual
school, school leaders can contribute to improved
student learning by shaping the conditions and
climate in which teaching and learning occur.
Empirical studies conducted by Scheerens and
Bosker (1997) on school effectiveness and
improvement from a wide range of countries and
school contexts have consistently tinted the
pivotal role of school leadership in making
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schools more effective. As school leaders work
mainly outside the classroom, their impact on
student learning is largely mediated through other
people, events and organizational factors such as
teachers, classroom practices and school climate
(Hallinger & Heck, 1998). The finding that the
relationship between leadership and student
learning is mediated through such factors
underscores the powerful role of the school leader
in helping to create the conditions for effective
teaching and learning. As can be reviewed,
motivation, capacity development, conducive
work environment to teaching and learning,
classroom management and student learning all
highly influenced by school leaders. However, it
is so difficult to find the school leaders who
satisfy the aforementioned requirements in most
rural schools of Ethiopia. From different
theoretical perspectives, scholars stated various
leadership competencies, which help to improve
school effectiveness and maintain quality
education (Jennifer et al., 2014). Moreover, the
authors highlighted the strong relationship
between leadership competencies and quality
education. Such competencies are according to
Jennifer, et al. (2014) entail coaching and
monitoring; facilitating collaborative
relationship; community awareness, engagement,
and advocacy- leading by vision and building
capacity of others. Thus, the main reason for
conducting this scientific inquiry is that the
significant role of school leaders in the
enhancement of effective teaching and learning
and quality education as well.

4. Research Design, Method, and
Materials

Mixed research design based on the
pragmatism paradigm, was instrumental (a
deconstructive pattern that advocates the use of
mixed methods in research) and was combined
both deductive and inductive approaches.
Meanwhile, using interviews and focus group

discussion (FGD), the inductive approach was
used to collect public universities’ governance
related opinions, ideas and understanding from
the study participants. The researchers have used
a concurrent embedded strategy of data collection
and interpretation procedures (simultaneously
collecting quantitative and qualitative data). Such
a design as Creswell (2012) and Neuman (2006)
will provide a better understanding of the
research problem and question. Moreover, as
Greene (2007) and Philip and De Bruyn (2013),
it will help to minimize the risk of validity,
reliability and subjectivity issues. Additionally,
mixed design works as a bridge between
paradigms and offers a greater diversity of
methods to the researcher to deal with complex
problems (Giddings, 2006).

4.1. Sources of Data

Multiple sources of evidence were used to
triangulate the data, thereby increasing the
credibility of the results of the study.
Consequently, relevant information was
generated from both primary and secondary
roots. Primary data will be solicited from
teachers, students, principals, supervisors,
educational  officers. National education
proclamations, Education and Training Policy,
1994), General Education Quality Improvement
Program (GEQIP), Quality Education Strategic
Support Program (QESSP), EFA documents,
Education Sector Development Program VI &
VV (ESDP), education reform documents,
guidelines utilized as secondary sources.

4.2. Sample Size

For the purpose of this study, the sample size was
determined using the standard tables for
sampling, using the confidence level of 95% and
5% confidence interval. To minimize the error, a
10% of the total population was added to each
sample. Based on the standard, the sample size
for a population of all the two sampled regional
states was selected proportionally to represent the
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total population of the study units. Since the study
was aimed at assessing the status of quality
education based on the leadership competencies,
the study population comprised of those schools
found in Amhara and Oromia regional states. To
make the research manageable and achieve the
desired result, 36 schools from 10 Woredas has
been selected as a sample through purposive
sampling technique from both regional states,
which is five Woredas’ from each region. Thus,
the whole study populations have been classified
into three groups (teachers and student) for
guantitative study and leaders to qualitative (in-
depth and Key informant interview). Out of
which, 70 teachers (30 from Amhara and 40 from
Oromia) currently on duty in Primary schools,
and 400 students (140 from Amhara and 260,
from Oromia) from 5"-8" grade, were selected
through random sampling method. In addition, 36
school directors and senior teachers, 10-district
education office supervisors were selected
through purposive sampling to get their opinion
and response in the formal interview session on
various academic issues.

4.3. Sampling Techniques

A multi-stage sampling technique was
instrumental under the current study. The cluster
sampling technique was used to select schools
from each clustered schools. The selection of
participants like teachers, principals and
supervisors, focal person and students’, was a
purposive sampling method, whereas to select
cluster schools random sampling technique was
utilized. Availability sampling was instrumental
to select Education Officers as a key interview
informant.

4.4. Instruments

Relevant data was generated from the study
participants through self-developed survey
guestionnaires and interviews. Data was
collected from teachers teaching 5-8 grades and
students from 5-8 grade. The questionnaires

prepared for both group differently on the same
issues. However, student has filled the
guestionnaire with the assistance of data
collectors. Two sets of questionnaires
comprising both open-ended and closed-ended
questions items were prepared. While
interviewing was administered to principals,
supervisors and focal person from Education
Offices.

4.5. Data Analysis

In the data processing phase, data editing,
coding, and cleaning was made to determine the
consistency and validity of information
gathered by different instruments. In analyzing
data both quantitative and qualitative methods
was employed. Descriptive data analysis tool,
mainly mean and the standard deviation was
employed in analyzing quantitative data.
Various inferential data analysis was
instrumental. Principal Component Analysis
(PCA) is a powerful tool for analyzing data.
PCA also was used to identifying patterns in
data and expressing the data in such a way as to
highlight their similarities and differences
(Jolliffe, 2002). The other main advantage of
PCA as Field (2005) is reducing the number of
dimensions, without much loss of information
and used to measure sample adequacy and good
fitness of the model. As Kaiser, (1974), KMO
also was employed to measure sample adequacy
and Bartlett’s Test of Sphercity to get Chi-
Square. T-test was also instrumental to see the
difference between and within the group
(Jolliffe, 2002). The quantitative analysis was
carried out by employing statistical analysis
software SPSS Version 23.0 and Stata version
13.0 interchangeably.  The  qualitative
information was thematically analyzed (i.e.,
description of information, classification, and
connection (i.e., three key qualitative
strategies), which was used to strengthen the
interpretation of the quantitative findings.
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4.6. Materials

In the course of data collection progression,
SPSS version 23.0 and STATA version 13 was
used to analyze the quantitative data. Hyper

5. Discussions and Findings

Reliability

transcriber version 1.61 and Nivo, version 10.0
was used for qualitative data analysis. Tape-
recorder was employed to capture the
conversation of the interviewees.

Table 1. Coefficients of Internal Consistency Using Cronbach’s Alpha Methodology.

No Items Cronbach’s Alpha (o)
1 Administrative skills of 821
Leadership

5.1. Descriptive Analysis of School

Principal Leadership Competence
Effective leadership of a school principal is an
important aspect of moving towards a learning
community that in turn will restructure schools
for improved student outcomes (Spendlove,
2007). Besides, administrative and instructional
supervision and support play an important role in
improving what goes on in schools and in
classrooms (Sharples, 2002). Consequently,
under this section the status of school leadership
practices of selected sampled intervention
schools was assessed. Ten different variables
were used to evaluate the status of school
leadership administrative skills of sampled
schools of two regional states.

The administrative skills of sampled
school principals in communicating instructional
goals were not rated well by teachers (3.86, 3.43)
and students (.770, .510) from sampled schools
from both regions at P<0.001 significant levels.
Sampled Amhara regional schools take the
leading position to the problems as compare to
Oromia. Likewise, two variables, mobilizing
school community for better results and initiate
teaching staff to inspire high expectation of

All teacher respondents promisingly
rated the participation of teachers in decision-
making process from both sampled schools of
Amhara and Oromia as mean scores confirmed
(4.00, 4.24) at p<0.001 significant level
respectively. Moreover, majority of students
from both sampled schools supported the finding
at (1.33, .980) mean scores at P<0.001 significant
level. Accordingly, it indicated that the school
principals in sampled intervention schools
involve all academic communities to make sound
decision on the school affairs. It also followed by
good communication with parents, which rated
promisingly by teachers and students (3.91, 3.79)
and (.960, .760) at P<0.001 significant level
respectively.

students achievement was not favorably rated as
mean scores of (3.55, 4.02) and (3.82, 3.95) by
teacher participants at P<0.001 significant levels
respectively. Student respondents also was not
ranked two variables positively from both
sampled schools (1.21. .870) and (1.09, .880) at
P<0.001 significant levels correspondingly. As
compare to the mean scores of both two variables
among sampled regions, the problem is more
severe in Oromia sampled schools than Amhara.

With regard to leadership administrative
skills in line with regular classroom visit, both
sampled regional school leaders promisingly
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rated teachers as mean scores confirmed (4.00,
4.21) at significant levels of P<0,001
respectively. Students from both sampled
regional states supported the teachers’ responses
on the same variable positively. This implies that,
school leaders from both sampled schools were

inspecting the daily teaching learning activities in
their school compound. This also significant
impact of student academic achievement and
maintain quality education in their respective
schools.

Table 2. Mean and standard deviation of Teacher respondent on School Leadership Competence

Items Regions DF | t-test = Sig.
Ambhara Oromia Total
Mean: SD Mean SD M = SD

Teachers Participate in Decision 4,00 .000 424 692 416 680 69 5837 ***
Making

Good Parent involvement in school 391 476 379 1.05 3.83 .883 69 3468 ***
issues

Regularly inform parents to students 386 .468 343 125 358 106 69 26.84 ***

achievement
Good communication with 382 588 400 .855 394 774 69 40.69 ***
instructional goals

Mobilize school community for better 355 | .858 | 4.02 @ .809 3.86 .889 69 34.75 ***
results

Initiate staff to inspire high expectation | 3.82 | 558 3.95 .936 391 .830 69 @ 37.63 ***

of student achievement

Make regular class visit 400 .000 421 .782 414 639 69 51.83 ***

Coordinate Instructional program well = 4.00 A .000  4.10 .821 4.06  .664 69 4896 ***

Monitor student academic progress 391 426 386 1.03 336 116 69 3589 ***
timely

Specialized in educational leadership | 4.00  .000 3.36 1.16 358 .989 69 @ 28.94 ***

Source: Field data -2017

Proper coordination of academic
program helps both teachers and students to carry
out their teaching learning activities, and to
achieve the desired academic achievement of the
schools (Jennifer et al., 2014). In this regard, the
competency of school principals in coordinating
the instructional program was not promising as
rated by teacher respondents (4.00, 4.10) in both
sampled schools of two regions at P<0.001
significant  levels  respectively.  Similarly,
monitoring academic program, identifying the
gaps and providing feedback to fill the gaps
characterize good school leaders (Spendlove,

2007). As the table 1 and 2 depicts, leadership
administrative skills in line with monitoring
academic program of the respective sampled
schools were not auspiciously rated by teachers
of both sampled schools of two regions as of
(3.91, 3.86) at P<0,001 significant levels.
Whereas, majority of student respondents
acknowledged better leadership administrative
skills in instructional program coordination and
academic program monitoring (1,42, .900) and
(1.10, .720) in both sampled schools of two
regions at significant levels of P-value.
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The assignment of school leaders based
on the specialization has paramount importance
for the success of any respective schools. In this
regard, the specialization of educational
leadership takes the front line in leading the
academic institutions. Whereas, as we can see the
practical trends of primary schools of the sampled
regional states, the school principals currently
leading the schools amazingly from different

background other than educational leadership as
mean scores teachers respondents conformed
(4.00, 3.36) at P<0.001 significant levels.
Moreover, the problem is more severe in Amhara
regional state sampled schools as compare to
Oromia regional state. This has also their
contribution for the failure of quality leadership
in the schools under study in both regions.

Table 3. Mean and standard deviation of Student respondent on School Leadership Competence

Items Regions DF t-test Sig.
Ambhara Oromia Total
Mean SD Mean SD @ M SD

Invite Teachers Participate in Decision .= 1.33 .573 .980 .418 1.10 .504 399 4259 ***
Making

Good Parent involvement in school 960 379 .760 552 .830 .479 399 33.96 ***
issues

Regularly inform parents to students 770 1 604 510 517  .600 .561 399 20.84 ***

achievement
Good communication with 138 612 950 @ .478 1.10 .565 399 38.52 ***
instructional goals

Mobilize school community for better 121 | .553  .870 .386 .980  .779 399 40.26 ***
results

Initiate staff to inspire high 109 453 .880 @ .401 .950 .431 399 43.33 ***

expectation of student achievement

Make regular class visit 860 352 .880 .329 .870 .337 399 50.58 ***

Coordinate Instructional program well | 1.42 = 678 .900 | .415 1.08 .577 399  36.59 ***

Monitor academic programs timely 1.10 551 .720 @ 477 .850 .534 399 31.15 ***

Specialized in educational leadership = 1.47 545 119 .652 1.29 .631 399 39.95 ***

Source: Field Data-2017

In sum, the quantitative study depicted
that the school principals under sampled regional
states missing the leadership administrative skills
in mobilizing school community for better
results, initiating school community to inspire
high  expectation of student academic
achievement, coordinating instructional program
well, and monitoring academic programs. In
supporting the quantitative finding, qualitative
sections have also their own findings. The focal
persons of education offices from the two regions

(key informant interview) claimed challenge to
improve the quality of current leadership and
build sustainable leadership for the future. Other
interview informants from two regions indicate
that potential applicants are discouraged by the
heavy work- load of principals and the fact that
the job does not seem to be adequately
remunerated or supported. This also leads to
failure of quality leadership and quality education
as well.
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The other focal person from education
offices underscored that: Uncertain recruitment
procedures and career development prospects for
principals may also deter potential candidates. To
get potential candidate as one of the school
principal responses from in depth interview, there

Principal Component Analysis

must be strategies to attract, recruit and support
high-performing school leaders to get the
required results. The informant remarked the
absence of such strategies as the causes of
leadership failure and quality education too at
school levels

Table 4.Anti-Image Correlation Matrix for appropriateness of factor analysis to Measure of sample

adequacy
Anti-Image Correlation Matrix 2 3 4 5 6 7 8
Good Parent involvement in school issues  .858 - - - - -.150 - .060
535 225 .108  .139 128
Regularly inform parents to students - .770 - - - .182 - -.460
achievement 535 105 .036 131 193
Good communication with instructional - - 896 - - -347  .007 | 141
goals 225 105 064 .301
Mobilize school community for better - - - .887 - -.081 - .075
results 108 | .036 | .064 516 122
Initiate staff to inspire high expectation of - - - - .862  .000 - -.150
student achievement 139 131 | .301 516 194
Coordinate Instructional program well - - - - .000 . .825 - -.181
150 .182 .347 .081 428
Monitor student academic progress timely - - - - - -428 905 | -.114
128 193 .007  .122  .194
Specialized in educational leadership - - - 075 - -.181 - .839
.060 : .460 .141 150 114

Extraction: Principal Component Analysis

Source: Field Data-2017

Principal component analysis requires
that the Kaiser-Meyer-Olkin Measure of
Sampling Adequacy be greater than 0.50 for each
individual variable as well as the set of variables
(Kaiser, 1974). On iteration 1, the Measure of

Sampling Adequacy for all of the individual
variables included in the analysis was above 0.5,
which is color plotted on the above table,
supporting their retention in the analysis.

Table 5. KMO and Bartlett’s Test for Appropriateness of Factor Analysis and for MSA

Kaiser-Meyer - Olkin Measure of Sampling Adequacy (MSA): .865
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Bartlett’s Test of Sphercity Approx. Chi-Square 499.94
Df 45
Sig.  0.000***
Source: Field Data -2017, Extraction Method: PCA
As we can see from the table above sampling adequacy (Field, 2005). Principal

regarding the sampling adequacy for a set of
leadership administrative skills variables, the
overall MSA for a set of variables included in the
analysis was .865, which exceeds the minimum
requirements of 0.50 for the overall measure of

component analysis requires that the probability
associated with Bartlett’s Test of Sphercity be
less than the level of significance. Thus, the
probability associated Bartlett’s test <0.001,
which highly satisfies this requirement.

Table 6. Number of factors to extracted in latent root criteria through PCA

Total Variance Explained

Initial Eigenvalue Extraction Sums of Squared Loading
Component . Total | % of Variances | Cumulative %  Total = % of Variance = Cumulative %
1 4.95 62.191 62.191 4.975 62.191 62.191
2 1.058 13.220 75.411 1.058 13.220 75.411
3 .652 8.152 83.561
4 423 5.291 88.852
5 312 3.897 92.748
6 220 2.744 95.492
7 .198 2.470 97.962
8 163 2.038 100.00

Extraction Method: Principal Component Analysis

Source: Field Data-2017

Our initial factor solution was based on
the extraction of 2 components. Using the output
from iteration 1, there were 2 eigenvalues greater
than 1.0. The latent root criterion for number of
factors to derive would indicate that there were 2
components to be extracted for these variables. In
addition, the cumulative proportion of variance
criteria can be met with 2 components to satisfy
the criterion of explaining 60 % or more of the
total variance. Thus, as principal component
analysis depicts, a 2 components solution would
explain 75.411 % of the total variance.

6. Conclusions

Quality improvement in a school is in a
close relation with improving the efficiency of
individuals, groups and the school in whole. For

all of this to be achieved the most important thing
is administrative skills of school leadership. The
success of the school to achieve quality control
depends on the ability and attitude of the school
leadership and management (Mulatu & Teketel,
2014). However, all the school leaders assigned
to lead the sampled schools have lack of
professional knowledge and skills of educational
leadership and they are from other field of
specializations. Nevertheless, this does not mean
school leaders must from educational leadership
specialization, rather, better to delegate those
who have leadership training, experience of
education management. Therefore, we can
conclude that, the implementation of quality
education in sampled schools of both regional
states was not achieved as intended. Therefore,
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we need to work on quality leadership to bring
quality teaching, because both high quality
teaching and quality leadership are essential to
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