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Abstract 

The current study aims to reveal the effectiveness of a behavioral counseling program based on parental 

participation in developing the social competence of kindergarten children, and to verify the survival of its 

effect in the follow-up measurement after a period of time of developing social competence. The quasi-

experimental approach with two groups (experimental and control) was used. Application of the research on 

60 children of kindergarten children divided into the experimental and control groups; Their ages range 

between 5-6 years, and the study tools included a measure of social competence for the kindergarten child 

(prepared/researcher) and a behavioral counseling program based on parental participation to develop the 

social competence of the kindergarten child (prepared by the researcher), and the study found the effectiveness 

of the counseling program Behavioral in developing social competence in the study sample, in addition to the 

continued improvement of the experimental group during the follow-up period. In light of the results of the 

study, the researcher made several recommendations to direct the attention of kindergarten teachers to the 

development of social competence, and to direct kindergarten teachers to the diversity of methods and 

strategies used to develop the social competence of the kindergarten child, with an emphasis on the importance 

of parental participation in developing the social competence of the kindergarten child. 
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1. Introduction 

The progress of society depends on the investment 

of human resources, the best investment since the 

early years, as they are the most important years in 

forming the personality of the individual in the 

future, where values, habits and skills are acquired 

that guide his behavior and actions in various 

situations and help him to conform to the 

requirements of social life. Education and 

psychologists confirm that early childhood is one 

of the most important stages of growth in a person’s 

life, as it is the basis that forms his later personality 

and the basis on which his productivity in the future 

depends. Before school, the kindergarten is an 

educational and social institution in addition to 

being an educational institution, where the child 

goes through life situations and social interactions 

and performs classroom and extracurricular 

activities that include interactions that affect his 

personality and qualify him to interact with society 

at all stages. Tolba, (2012) [1] emphasized that 

"what parents and educators do not invest in the 

family and kindergartens in teaching children’s 

positive human attitudes and relations, and 

providing them with educational and cultural 

experiences appropriate for this stage, may be 

difficult to help them acquire these educational 

experiences in later stages". The results of studies 

confirmed that children are able to form 

relationships with their colleagues in kindergarten, 

and if the children fail to do so, it negatively affects 

their happiness in the future [2]. The process of 

developing appropriate and appropriate social 

competence during childhood, is a decisive factor 

in the success of the individual in his childhood 

stage, and in the later stages of his life [3], where 

competence represents the umbrella for all the 

social skills that the individual needs in his social 
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relations, social competence plays A role in 

developing the child's ability to understand and 

interpret social situations, establish good social 

relations with others, socialize with them, take 

responsibility and solve problems. Social 

competence is linked to peer acceptance, and 

psychological health, and children with high social 

competence will most likely achieve positive 

results in social and academic terms and will have 

high psychological resilience. Ramos, et al., 2013) 

[4], and a child with social competence can choose 

the appropriate skills for each situation and use 

them in ways that lead to positive results [5]. Social 

competence also contributes in many areas such as 

academic achievement [6], readiness for school [7] 

and behavioral problems [8], while we find that 

low social competence skills lead to failure of 

social life, repetition of stress and failure 

Interpersonal relationships. Gulman, (2000) [9], 

and emphasized that appropriate social competence 

provides the individual with the basis that leads to 

strong relationships with peers, and academic 

success, and that inappropriate social competence 

during childhood is associated with a number of 

negative outcomes. And the development of 

models of antisocial behavior and a decrease in 

achievement motivation. Canada has made social 

competence a requirement for school entry. In 

order for a five-year-old child to have a successful 

study in the nursery, it is necessary that he reaches 

a certain level of maturity in five areas, which were 

determined according to the childhood growth 

scale, in which social competence was ranked 

second Canadian journal of behavior science [10]. 

Social competence represents the set of learned 

skills that include knowledge of social standards of 

acceptable behavior, the ability to solve social 

problems, and to recognize and understand 

emotions. From finding solutions to these social 

problems and pushing him to actively participate in 

various social situations. Al-Zayyat, (1998) [11]. 

Recent educational and psychological studies 

emphasize the importance of instilling this concept 

in the child in the early years of life [12], to exploit 

his active and strong energies, to keep pace with 

the rapid changes that are a feature of the times, 

through training in language skills (verbal) and 

social support skills [13]. Social competence is an 

educated response. The individual, since his 

childhood, gradually develops the ability to 

establish effective social relationships with others. 

He acquires behavioral and social methods, trends, 

values and standards and learns social roles. He 

learns social interaction with fellow age and learns 

social responsibility [14]. Social competence has a 

role in preventing mental and social problems and 

disorders and achieving mental health [15] 

concluded that social competence contributes to 

reducing behavioral problems. indicated that 

enhancing social competence is one of the central 

aspects in aggressive prevention programs in 

educational institutions. Many studies have been 

conducted to describe and explain the relationship 

between social competence and behavioral 

problems for kindergarten children, such as the 

study [16], which was conducted on a sample of 

203 children between the ages of 3-5 years, and its 

results revealed that there are statistically 

significant differences between the levels of 

Behavioral problems (High - Medium - Low) in the 

dimensions of social efficiency, as well as the 

presence of significant differences between the 

level of social competence (High - Low) in 

behavioral problems, which shows that weak social 

efficiency is linked to a high rate of behavioral 

problems. The study [17] aimed to identify the 

relationship between adaptive behavior problems 

and social emotional competence for kindergarten 

children from 4-6 years old. Down emotional 

attachment and poor communication with peers. 

The study [18] aimed to study the relationship 

between social competence among pre-school 

children and their mental health in adolescence and 

adulthood, and based on data from a research 

center for children in the kindergarten stage, then 

after a period of 13 to 19 years and after controlling 

some variables related to the characteristics of the 

family and children. The results showed that there 

were statistically significant correlations between 

social and emotional competence in the 

kindergarten stage and a number of outcomes in 

adolescence and adulthood in various fields 

including education, work, criminal activity, drug 

addiction, and mental health. Social competence is 

the ability to achieve social goals through social 

interaction within the framework of mutual 

positive social relationships with others in various 

situations, as well as the ability of a person to 
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interact positively with his environment. Social 

competence includes five elements: 

The ability to assert oneself and self-disclosure, 

To participate with others in social activities, 

To show concern for others, 

To understand the perspective of the other person. 

The variable that surrounds it. Authors of [19-20], 

emphasized that the development of social 

competence is a major challenge for young 

children when they enter the social field in the pre-

school stage. Children with social competence 

have the ability to develop and develop 

relationships with colleagues and with adults, 

which is very important for success and protects 

them from problems [21] indicates that competence 

has distinctive characteristics, the most important 

of which are ingenuity and experience in the 

individual's performance of his social activities and 

his various interactions with others. Psychological, 

social and educational studies emphasized the 

important role of parents in providing the child 

with basic social characteristics. Kawaseh and El-

Sayed, (2011) [22] indicated that parents have a 

role in socializing the child's behavior and 

achieving his social development through social 

interaction that plays a role in determining and 

forming the child's personality. The primary 

features of an individual’s social competence are 

due to the first stage of his life and his relationships 

with his family members and the attitudes and 

behavior patterns of these individuals, and where 

the first pillars of personality form in the family 

environment in childhood, and family relationships 

help the child’s upbringing, normalization and 

acquisition of social qualities that help him in 

social integration has studied the effect of fathers 

on the emotional development of children and its 

relationship to their social efficiency. Peers and 

teachers. The study [23] aimed to investigate the 

effect of parenting practices on children's 

perception of their parents and peers, and social 

adaptation. From the above, the researcher believes 

that the subject of social competence among 

kindergarten children, although it is the focus of 

many foreign-developmental studies, needs more 

attention in Arab studies, and that those interested 

in early childhood education should pay attention 

to the development of social competence for 

children starting from the early childhood years. 

2. Research problem 

The importance of social competence, which starts 

from the kindergarten and pre-school years and 

continues through the primary stage, lies in the fact 

that it is the basis for successful positive interaction 

with peers, as the results of many studies and 

research confirmed the importance of training 

children on social competence and the need to treat 

any shortcomings because of the social and 

educational difficulties it represents. Social 

competence affects all aspects, including academic 

achievement, and psychological and social 

adjustment [24-25] concluded that the 

development of social competence in children is 

associated with many positive results in adulthood, 

such as increasing academic success and self-

esteem, and that the development of social 

competence in children is a multifaceted process 

resulting from the contribution of many factors and 

all these factors work with The study 

recommended the necessity of counseling 

interventions for children who lack the ability or 

skills to acquire social competence. The study [26] 

aimed to evaluate the effectiveness of promoting 

alternative thinking strategies in developing social 

and emotional competence in a sample of children 

consisting of 95 children at the age of six. in the 

control group. Social competence means the ability 

to achieve personal and social goals, benefit from 

social skills, the ability to regulate emotional and 

social, and the ability to self-esteem [27]. Social 

competence is also defined as the ability to 

demonstrate socially appropriate behaviors with 

positive outcomes that allow the child to achieve 

his goals [28]. The study [29] found a weak level 

of social competence among children not enrolled 

in kindergarten compared to the level of social 

competence of children attending kindergarten. 

The interaction in daily life between children and 

each other and between children and teachers 

within the kindergarten has an important impact on 

their social efficiency and this effect is automatic 

[30]. The kindergarten is an educational and social 

institution in addition to being an educational 

institution, where the child goes through life 

situations and social interactions. He carries out 

class and extracurricular activities that include 

interactions that affect his personality and qualify 

him to deal with society at all stages of his life. Al-
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Said, (2020) [31] stressed that all educational 

institutions did not represent the place where 

individuals only learn educational materials, but 

rather represented centers for practicing social 

activities and human interaction. Learning and 

development. The Corona pandemic, with the 

restrictions it imposed on social interaction, has 

had an impact on the social efficiency of children. 

And that the Corona pandemic, with the suspension 

of study, distance education and social distancing, 

left many social effects on students, represented in 

the weakness of social competence in all its 

dimensions for students of different academic 

levels in varying proportions depending on the age 

of the student, which requires the development of 

treatment plans and appropriate rehabilitation 

programs to treat this shortcoming. Zeab, (2021) 

[32] stressed the need to develop compensatory 

programs in cooperation with all community and 

family institutions to compensate for the causes of 

social distancing. 

 

3. Main research question 

What is the effectiveness of the behavioral 

counseling program in developing social 

competence among kindergarten children in Najran 

region? 

 

3.1. Research Sub-questions 

1- Are there statistically significant 

differences between the mean scores of the 

experimental and control groups in the tribal 

measurement of the social competence scale for 

kindergarten children? 

2- Are there statistically significant 

differences between the mean scores of the 

experimental and control groups in the post-

measurement of the social competence scale for 

kindergarten children in favor of the experimental 

group? 

3- There are statistically significant 

differences between the mean scores of the two 

applications, the pre and post applications of the 

experimental group for the measure of social 

competence for kindergarten children in favor of 

the post measurement? 

4- Are there statistically significant 

differences between the mean scores of the post 

and follow-up applications of the experimental 

group in the measure of social competence for 

kindergarten children in favor of the follow-up 

measurement? 

 

4. Research Hypotheses 

- There are no statistically significant 

differences between the mean scores of the 

experimental and control groups in the tribal 

measurement of the social competence scale for 

kindergarten children. 

- There are statistically significant 

differences between the mean scores of the 

experimental and control groups in the post-

measurement of the social competence scale for 

kindergarten children in favor of the experimental 

group. 

- There are statistically significant 

differences between the mean scores of the pre and 

post applications of the experimental group for the 

measure of social competence for kindergarten 

children in favor of the post measurement. 

- There are statistically significant 

differences between the mean scores of the post 

and follow-up applications of the experimental 

group in the measure of social competence for 

kindergarten children in favor of the follow-up 

measurement. 

- The behavioral counseling program based 

on parental participation achieves in developing the 

social competence of kindergarten children in 

Najran region. 

 

5. Research objectives 

- Preparing a behavioral counseling program 

based on parental participation to develop social 

competence among kindergarten children in Najran 

province. 

- Verifying the effectiveness of a behavioral 

counseling program in developing social 

competence among kindergarten children in Najran 

region after implementing the program. 

- To reveal the extent of the survival of the 

impact of the behavioral counseling program in 

developing social competence among kindergarten 

children in Najran region after a period of applying 

the program in the follow-up measurement. 

 

6. Research theoretical significance 
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- The importance of its topic, as social 

competence is an indicator of mental health, and it 

has a role in integrating the child into the social 

environment. 

- The importance of the age stage discussed 

in the research and the sensitivity of early 

childhood stage and its role in building the child's 

future personality. 

 

7. Research practical significance 

- The results of the research may benefit the 

responsible authorities in developing programs 

aimed at developing social competence among 

kindergarten children. 

- Offering multiple activities in the program 

that provide an opportunity for teachers and parents 

to benefit from them in developing the social 

competence of kindergarten children. 

 

8. Research limitations 

The present study was limited to the use of a 

behavioral counseling program based on parental 

participation in developing social competence 

among kindergarten children. 

 

Temporal limits 

The study was applied in the first semester of the 

year 1443 AH. 

 

Spatial limits 

The study was applied to children in the 

kindergarten stage 5-6 who are registered in 

kindergartens in Najran city. 

 

9. Behavioral counseling program 

Procedurally defined as “a set of time-bound 

training, educational, and educational experiences 

and activities that are based on the foundations, 

techniques and procedures of behavioral guidance 

that lead to the development of social competence 

for kindergarten children.” 

 

10. Parental Participate 

UNESCO, (2006) [33] defines parental 

participation as “work that includes various 

activities, from the exchange of information on the 

health of the child to the close involvement of 

parents in the upbringing of the child, and their 

contribution to decision-making regarding the use 

and allocation of resources in a more 

comprehensive manner”. The Saudi Ministry of 

Education, (2017) [34] defines it as cooperation 

and integration between the kindergarten, the 

family and the community in building programs, 

activities and events, and following up and 

evaluating them to increase the effectiveness of 

each of them. The researcher defines it 

procedurally as a kind of communication between 

the parents and the kindergarten regarding the 

program and services provided to the child. 

 

11. Social Competence 

Social competence is the individual’s ability to 

communicate with others and interact with them in 

order to influence them to produce a response in 

terms of proficiency and mastery of verbal and 

non-verbal skills that allow the individual to 

establish successful social relations [35]. Social 

competence is “the individual’s ability to flexibly 

coordinate adaptive responses to various personal 

demands, and to regulate social behavior in 

different social contexts in a way that is beneficial 

to himself, and consistent with social traditions and 

morals” [36-37] defined social competence as the 

skills that are used to respond in specific social 

situations, which include two or more people, 

during which the behavior of any of the interacting 

people appears in response to the behavior of any 

of the interacting people, and this behavior is 

verbal or non-verbal in a way that achieves social 

acceptance. It is the ability to organize and flexible 

control of knowledge, sentiment and behavior 

during the processes of social interaction aimed at 

forming successful social relationships without 

restricting the opportunities of the other in 

achieving his goals and in order to satisfy the 

personal needs sought by the child [38] sees social 

competence as a set of cognitive, affective and 

behavioral skills that facilitate the issuance of 

social behaviors that are consistent with social or 

personal standards or both, and contribute to 

achieving an appropriate degree of effectiveness 

and satisfaction, in various situations of social 

interaction with others, and are reflected in the 

manifestations of competence in all forms of social 

communication skills, self-assertion, solving social 

problems, and psychosocial adjustment of the 

individual. Social competence is also defined as the 
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ability to successfully deal with the environment, 

including a high degree of social responsibility and 

independence [39]. Ashiabi, (2007) [40] defines 

social competence as the ability to integrate 

cognitive, affective and behavioral aspects to 

achieve goals in a social context. Therefore, social 

competence may also be referred to as how 

children communicate side by side with their peers 

and adults and establish successful relationships. 

Children are encouraged to engage in social 

interaction, achieve peer acceptance, and maintain 

friendships [41]. The researcher defines it 

procedurally - it is a set of social skills and 

behaviors that increase the ability of kindergarten 

children to interact successfully with the 

surrounding community in a positive way towards 

life situations, and procedural efficiency is 

expressed in the degree obtained through the scale 

used in the current study. 

 

12. Kindergarten children 

Kindergarten children are technically defined as: 

children enrolled in kindergarten, whose age 

ranges between 4-6 years, and this period is the 

period of flexibility and ability to learn, acquiring 

and developing skills, and it is the period of the 

greatest activity and the most growth [42]. 

Kindergarten children are defined procedurally: 

they are children enrolled in kindergartens at the 

second level, ranging in age from 5-6 years. 

 

13. Previous studies 

The study by [15] aimed to enhance social 

competence and prevent aggression in early 

childhood, where researchers designed a program 

to develop and enhance social competence through 

a framework for applying social information 

processing theory, and the results indicated the 

success of the program in improving social 

competence among sample children. The study 

[43] aimed at evaluating the intervention to 

enhance social efficiency among pre-school 

children. The results indicated that participation in 

the intervention program showed a significant 

increase in social competence and exposure to less 

severe violence, and that the intervention, even if 

in the short term, could lead to a real change in the 

main aspects of children's performance. The study 

[44] aimed to identify the level of emotional 

competence among pre-school children and its 

relationship to their social competence, and the 

sample consisted of 99 children whose ages ranged 

from 4-6 years. The results also showed a positive, 

statistically significant relationship between 

emotional competence and social competence 

among male and female preschool children. The 

study recommended intensifying studies in the 

field of emotional and social competence and its 

development for preschool children [45] aimed to 

reveal the extent of the correlation between 

parental treatment methods and social efficiency 

from the point of view of parents for a pre-school 

child, and the study sample consisted of 264 

children. Amin's study, (2018) [46] aimed to 

identify the relationship between achievement 

motivation and social competence in a kindergarten 

child, and to reveal the dimensions of achievement 

motivation that contribute to predicting social 

competence in a kindergarten child. Achievement 

and social competence of the kindergarten child. 

The study [47] aimed to test the effectiveness of a 

training program for developing social competence 

among kindergarten children with learning 

difficulties. The sample consisted of (20) children. 

The results of the study concluded that there were 

statistically significant differences in favor of the 

experimental sample. 

 

14. Study Approach 

In light of its objectives, the current study relied on 

the use of the quasi-experimental approach with a 

pre-post design for two groups. The study included 

the independent variable, which is the behavioral 

counseling program based on parental 

participation, and the dependent variable, which is 

performance on the scale of social efficiency. The 

sample was randomly distributed into two groups, 

one experimental and the other controlling, and the 

behavioral counseling program was applied on the 

experimental group only, and a pre- and post-

measurement was conducted for the two groups. 

 

15. Study community 

The study population consisted of children enrolled 

in kindergarten from the age of 5-6 years in the 

Najran region 

 

16. Research sample 
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The exploratory study sample consisted of 60 

children of ages 5-6 registered in kindergartens in 

the city of Najran, who were randomly selected 

who showed clear shortcomings in social 

competence, and were distributed into two groups: 

an experimental group 30 children and a control 

group 30 child. 

 

17. Study tools 

First: The measure of social competence for 

kindergarten children (prepared by the researcher), 

was applied to the study sample before and after 

using the behavioral counseling program based on 

parental participation. 

 

18. Socket construction steps 

- Examining books, references and 

periodicals that dealt with the use, preparation and 

design of the social competence scale for 

kindergarten children. 

- Reviewing previous studies and research 

related to the development of social competence 

for kindergarten children. 

- Reviewing tests and standards that dealt 

with the social competence of kindergarten 

children. 

Depending on the scientific heritage, the items of 

the scale were designed and printed in its initial 

form. The researcher conducted an exploratory 

experiment on a sample of 30 kindergarten children 

in the Najran region, and determined the validity of 

the scale for experimental application. 

 

19. Scale description 

The scale in its final form consists of 40 

paragraphs, and each paragraph consists of four 

descriptive phrases that represent varying degrees 

of efficiency in relation to the measured behavior. 

And increase the stability of judgment on the 

behavior, and the test does not require the design of 

special situations for its application, nor does it 

necessarily require a psychologist to apply it. 

 

20. Correction method 

In order to obtain equal weights on the scale, grades 

1, 2, 3, and 4 were given for a four-degree scale 

(Always, Often, Sometimes, Rarely) and for the 

scale of 40 phrases, the total score of the scale 

ranged between 40-160 degrees. 

 

21. Psychometric properties of the 

social competence scale 

Honesty 

 

21.1. Apparent honesty (the sincerity of 

the arbitrators) 

The scale was presented in its initial form to a 

group of specialized professors and teachers in the 

field of early childhood in order to express their 

opinion on the following elements: 

- The suitability of the phrase to the 

dimension, 

- The suitability of the linguistic formulation 

of the phrases, 

- The presence of a modification by deletion 

or addition of some of the scale phrases, and 90% 

of the arbitrators’ agreement was approved. 

 

21.2. Internal Validity 

The researcher verified the validity of the test’s 

internal consistency by calculating the correlation 

coefficient between the scores of each of the scale 

expressions and the total scores of the scale, and 

the results came as shown in table (1). 

 

Table 1: Correlation coefficients between the 

scores of each of the scale expressions and the total 

scores of the scale 

Items 

Correlatio

n 

coefficient 

P-value Items 

Correlati

on 

coefficie

nt 

P-value 

Item1 0.52 0.01 
Item2

1 
0.56 0.01 

Item2 0.56 0.01 
Item2

2 
0.55 0.01 

Item3 0.79 0.01 
Item2

3 
0.64 0.01 

Item4 0.54 0.01 
Item2

4 
0.77 0.01 

Item5 0.55 0.01 
Item2

5 
0.70 0.01 

Item6 0.64 0.01 
Item2

6 
0.81 0.01 

Item7 0.53 0.01 
Item2

7 
0.62 0.01 

Item8 0.64 0.01 
Item2

8 
0.74 0.01 
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Item9 0.78 0.01 
Item2

9 
0.55 0.01 

Item1

0 
0.50 0.01 

Item3

0 
0.67 0.01 

Item1

1 
0.67 0.01 

Item3

1 
0.51 0.01 

Item1

2 
0.51 0.01 

Item3

2 
0.54 0.01 

Item1

3 
0.85 0.01 

Item3

3 
0.80 0.01 

Item1

4 
0.65 0.01 

Item3

4 
0.80 0.01 

Item1

5 
0.57 0.01 

Item3

5 
0.69 0.01 

Item1

6 
0.83 0.01 

Item3

6 
0.68 0.01 

Item1

7 
0.56 0.01 

Item3

7 
0.93 0.01 

Item1

8 
0.51 0.01 

Item3

8 
0.61 0.01 

Item1

9 
0.80 0.01 

Item3

9 
0.53 0.01 

Item2

0 
0.59 0.01 

Item4

0 
0.67 0.01 

 

Table (1) shows the correlation coefficients 

between the scores of each question and the total 

scores of the main skill to which the question 

belongs, which ranged between (0.93-0.50) and all 

of them were statistically significant at the level of 

significance 0.01. Thus, the scale statements are 

considered valid for what they were designed to 

measure. 

 

21.3. Scale stability 

The researcher verified the stability of the scale 

through Cronbach's Alpha Coefficient method, and 

the results were as shown in table (2). 

Table 2: Cronbach's alpha coefficient of the test 

Scale Items Cronbach's Alpha 

Social 

competence 
40 0.96 

Table (2) shows the stability coefficient of the 

scale, which was 0.96, which is a high stability 

value, which reassures the researcher of the results 

of applying the scale. 

 

21.4. Discriminative ability of scale 

expressions 

 

Table 3: It shows the discriminatory ability of the 

scale expressions 

Items Low score group 

N=15 

High score group 

N=15 

Mann-Whitney Test 

Mean Rank Sum of 

Ranks 

Mean Rank Sum of 

Ranks 

Z P-value 

Item1 22.5 337.5 8.5 127.5 5.04 0.001 
Item2 22.5 337.5 8.5 127.5 5.04 0.001 

Item3 21.0 315.0 10.0 150.0 4.10 0.001 
Item4 20.0 300.0 11.0 165.0 3.53 0.001 
Item5 22.5 337.5 8.5 127.5 5.04 0.001 

Item6 22.0 330.0 9.0 135.0 4.71 0.001 
Item7 22.0 330.0 9.0 135.0 4.71 0.001 

Item8 21.0 315.0 10.0 150.0 4.10 0.001 

Item9 22.0 330.0 9.0 135.0 4.71 0.001 
Item10 22.0 330.0 9.0 135.0 4.71 0.001 

Item11 22.5 337.5 8.5 127.5 5.04 0.001 

Item12 23.0 345.0 8.0 120.0 5.39 0.001 
Item13 21.5 322.5 9.5 142.5 4.40 0.001 

Item14 23.0 345.0 8.0 120.0 5.39 0.001 

Item15 23.0 345.0 8.0 120.0 5.39 0.001 
Item16 20.0 300.0 11.0 165.0 3.53 0.001 

Item17 20.5 307.5 10.5 157.5 3.81 0.001 

Item18 23.0 345.0 8.0 120.0 5.39 0.001 
Item19 21.5 322.5 9.5 142.5 4.40 0.001 

Item20 22.5 337.5 8.5 127.5 5.04 0.001 
Item21 22.0 330.0 9.0 135.0 4.71 0.001 



Hanan Hamed Shabara                                                                                                                                                  3212 

 
Item22 22.0 330.0 9.0 135.0 4.71 0.001 
Item23 22.0 330.0 9.0 135.0 4.71 0.001 

Item24 21.0 315.0 10.0 150.0 4.10 0.001 
Item25 20.5 307.5 10.5 157.5 3.81 0.001 

Item26 21.5 322.5 9.5 142.5 4.40 0.001 
Item27 20.5 307.5 10.5 157.5 3.81 0.001 

Item28 23.0 345.0 8.0 120.0 5.39 0.001 

Item29 22.5 337.5 8.5 127.5 5.04 0.001 
Item30 22.5 337.5 8.5 127.5 5.04 0.001 

Item31 21.5 322.5 9.5 142.5 4.40 0.001 

Item32 22.5 337.5 8.5 127.5 5.04 0.001 
Item33 21.0 315.0 10.0 150.0 4.10 0.001 
Item34 21.5 322.5 9.5 142.5 4.40 0.001 

Item35 21.0 315.0 10.0 150.0 4.10 0.001 
Item36 22.5 337.5 8.5 127.5 5.04 0.001 
Item37 20.5 307.5 10.5 157.5 3.81 0.001 

Item38 23.0 345.0 8.0 120.0 5.39 0.001 
Item39 22.5 337.5 8.5 127.5 5.04 0.001 
Item40 23.0 345.0 8.0 120.0 5.39 0.001 

Table (3) shows the results of the "Mann Whitney" 

test for comparison between the averages of low 

scores and high scores in the terms of the scale, 

where the "Z" values ranged between (5.39-3.53) 

and all of them are statistically significant at the 

level of significance 0.001, which indicates that 

there are differences Statistically significant 

between the low group and the high degree group, 

which means that the discriminatory ability of the 

scale expressions is appropriate. 

 

22. Behavioral counseling program for 

developing the social competence of 

kindergarten children 

The behavioral counseling program based on 

parental participation used in the current study 

consists of a set of time-bound, educational and 

educational experiences and activities that are 

based on the foundations, techniques and 

procedures of behavioral counseling with the aim 

of developing the social competence of 

kindergarten children in Najran region 

 

22.1. The general goals of the program 

The program aims to develop the social 

competence of kindergarten children, which helps 

them to face everyday situations with confidence in 

order to achieve psychological and social 

compatibility 

 

22.2. The importance of the program 

- The current behavioral counseling program, 

after its application, helps to develop the social 

competence of the kindergarten child. 

- Emphasizing the importance of the child's 

social competence to achieve psychological and 

social harmony inside and outside the kindergarten. 

- Emphasizing the role of parents in developing 

social competence through their positive 

participation. 

 

22.3. Target group 

A sample of children aged 5-6 registered in 

kindergartens affiliated to the Ministry of 

Education in Najran Region 

 

22.4 Program content 

The program consists of a set of time-limited 

training, educational and educational experiences 

and activities, which are based on the foundations, 

techniques and procedures of behavioral guidance 

with the aim of developing the social competence 

of kindergarten children in Najran region. The 

researcher prepared the program to include 36 

counseling sessions based on the techniques of 

behavioral counseling (Modeling - Reinforcement 

- Role Playing - Emotional Venting - Feedback). 

 

22.5. program duration 

The program takes six weeks, three days out of 

each week, and every day offers two different 

activities using behavioral counseling techniques, 

starting from 19-2-1443 to 27-3-1443 AH. 
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22.6. Where to apply the program 

The study was applied in kindergartens affiliated to 

the Ministry of Education in Najran region 

Means and tools used in the proposed program 

(Stories - Picture Books - Cartoon Films - Data Cho 

- Theater - Sketchbooks - Colors - Clay - Cut & 

Thief – Puppets). 

 

22.7. Evaluation methods used in the 

program 

 

22.7.1. Tribal assessment 

This is carried out before applying the program 

through the scale prepared by the researcher to 

identify the level of social competence of 

kindergarten children 

 

22.7.2. Formative evaluation 

It takes place during the application of the program 

and is applied to each activity within the session.  

 

22.7.3. Final evaluation 

It is carried out after the completion of the 

application of the program, where the scale is 

applied to the children to identify the extent of the 

program’s effectiveness and its impact on the study 

sample. 

 

23. Study application procedures 

- Experimental design and preparation for 

the study experience: To achieve the objective of 

the study, the quasi-experimental approach was 

followed. The design of the pre and post 

measurement for the two groups 

- Practical procedures to implement the 

study experience, which included, after completing 

the pre-application of the study tool, the researcher 

applied the program from 19/2/1443 to 27/3/1443 

by implementing the activities of the program 

under study on the experimental group, at a rate of 

3 hours per week, and the research tool (efficiency 

scale) was applied social) after completing the 

application of the program to the study group 

 

24. Research presentation, discussion 

and interpretation 

 

24.1. Results of 1st statistical hypothesis 

test 

The first hypothesis states that "there are no 

statistically significant differences between the 

mean scores of the children of the experimental and 

control groups in the pre-measurement of the social 

competence scale for kindergarten children". To 

test the validity of this hypothesis, the researcher 

used the "Independent samples T-test", and the 

results were as shown in table (4). 

 

Table 4: the significance of the differences between 

the mean scores of the children of the experimental 

and control groups in the tribal measurement of the 

social competence scale for kindergarten children 

Study groups 
Mea

n 
SD 

T-test 

T 
D

F 

P-

value 

Experimental 

group 

67.5

7 

12.1

6 0.8

0 
58 

0.42

8 Control 

group 

70.2

7 

14.0

0 

Table (4) shows that there are no statistically 

significant differences between the mean scores of 

the children of the experimental and control groups 

in the tribal measurement of the social competence 

scale for kindergarten children. 70.27), and the 

value of "t" was (0.80) and it was not statistically 

significant, which indicates that the children of the 

experimental and control groups were equal before 

using the proposed program. 

 
Figure 1: The mean scores of the children of the 

experimental and control groups in the tribal 

measurement of the social competence scale . 

From Table (4) and its results, and Chart (1), it is 

clear that the first hypothesis of the study was 

fulfilled. 

 

24.2. Results of 2nd statistical hypothesis 

test 
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The second hypothesis states that "there are 

statistically significant differences between the 

mean scores of the children of the experimental and 

control groups in the post-measurement of the 

social competence scale for kindergarten children 

in favor of the children of the experimental group." 

To test the validity of this hypothesis, the 

researcher used the "Independent samples T-test", 

and the results were as shown in table (5). 

 

Table 5: The significance of the differences 

between the mean scores of the children of the 

experimental and control groups in the post-

measurement of the social competence scale for 

kindergarten children 

Study groups Mean SD 

T-test 

T DF 
P-

value 

Experimental 

group 
139.57 11.55 

10.51 58 0.001 

Control group 107.73 11.91 

Table (5) shows that there are statistically 

significant differences between the average scores 

of the children of the experimental and control 

groups in the post-measurement of the social 

competence scale for kindergarten children in favor 

of the children of the experimental group. In the 

dimensional measurement (107.73), the value of 

"t" was (10.51), and it was statistically significant 

at the level of significance (0.001). 

 
Figure (2): It shows the mean scores of the children 

of the experimental and control groups in the post-

measurement of the social competence scale. 

From Table (5) and its results, and Chart (2), it is 

clear that the second hypothesis of the research has 

been fulfilled. 

 

24.3. Results of 3rd statistical hypothesis 

test 

The third hypothesis states that "there are 

statistically significant differences between the 

mean scores of the children of the experimental 

group in the pre and post measurements of the 

social competence scale for kindergarten children 

in favor of the post measurement", to test the 

validity of this hypothesis, the researcher used the 

"Paired samples T-test" test, and the results were as 

shown in table (6). 

 

Table 6: The significance of the differences 

between the mean scores of the children of the 

experimental group in the pre and post 

measurements of the social competence scale 

Measureme

nt 
Mean SD 

T-test 

T 
D

F 

P-

valu

e 

Pre-

Measureme

nt 

67.57 
12.1

6 
21.9

1 
58 

0.00

1 Post-

Measureme

nt 

139.5

7 

11.5

5 

Table (6) shows that there are statistically 

significant differences between the mean scores of 

the children of the experimental group in the tribal 

and remote measures of the social competence 

scale for kindergarten children in favor of the post 

application 139.57, and the value of "t" was 21.91. 

It was statistically significant at the level of 

significance 0.001. 

 
Figure 3: The average scores of the children of the 

experimental group in the pre and post 

measurements of the social competence scale. 

From table (6) and its results and graph (3), it is 

clear that the third hypothesis of the research has 

been fulfilled. 
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24.4. Results of 4th statistical hypothesis 

test 

The fourth hypothesis states that "there are 

statistically significant differences between the 

mean scores of the children of the experimental 

group in the post and follow-up measurements of 

the social competence scale for kindergarten 

children in favor of the follow-up measurement", 

to test the validity of this hypothesis, the researcher 

used the "Paired samples T-test" test, and the 

results were as shown in table (7). 

 

Table 7: The significance of the differences 

between the mean scores of the children of the 

experimental group in the two post and follow-up 

measures of the social competence scale 

Measurement Mean SD 

T-test 

T DF 
P-

value 

Post-

Measurement 
139.57 11.55 

3.76 58 0.001 
Rep.-

Measurement 
144.37 10.77 

Table (7) shows that there are statistically 

significant differences between the mean scores of 

the children of the experimental group in the post 

and follow-up measures of the social competence 

scale for kindergarten children in favor of the post 

application. 144.37, and the value of "t" was 3.76, 

and it was statistically significant at the level of 

significance 0.001. 

 
Figure 4: The mean scores of the children of the 

experimental group in the post and follow-up 

measures of the social competence scale 

From table (7) and its results, and graph (4), it is 

clear that the fourth hypothesis is fulfilled. 

 

24.5. Results of 5th statistical hypothesis 

test 

The fifth hypothesis states that: "The behavioral 

counseling program based on parental participation 

achieves an effectiveness of ≥ 0.6 in developing 

social competence in children." To test the validity 

of this hypothesis, the researcher used Mack 

Gojian's effectiveness ratio equation, which 

determined the ratio 0.6 to judge the effectiveness 

of the program, and the results came as shown in 

table (8). 

 

Table 8: The effectiveness of using the behavioral 

counseling program based on parental participation 

in developing social competence among the 

children of the experimental group 

 Test Mean 
High 

score 

Effectiveness 

ratio 

Soci

al 

Co

mpe

tenc

e 

Pre-

test 
67.57 

160 0.78 
Post

-test 
139.57 

Table (8) shows an effective percentage of using 

the behavioral counseling program based on 

parental participation in developing social 

competence among the children of the 

experimental group, which reached (0.78), which is 

higher than (0.6) set by McGujian, which indicates 

that the proposed program used by the researcher It 

was effective, and led to the development of social 

competence among the children of the 

experimental group. 

 
Figure (5): shows the effectiveness of the proposed 

program in developing social competence among 

the children of the experimental group 

From table (8) and its results and graph (5), it is 

clear that the fifth hypothesis of the research has 

been fulfilled 

100

110

120

130

140

150

Post-measurement Rep.-measurement

M
ea

n
 s

co
re

0

32

64

96

128

160

0 1 2 3 4 5 6 7 8 9 101112131415161718192021222324252627282930

C
h

il
d

 s
co

re

Experimental  group's children

  Pre-measurement   Post-measurement



Hanan Hamed Shabara                                                                                                                                                  3216 

 
 

25. Discussion 

The results of the study found that there were 

statistically significant differences between the 

average scores of the children of the experimental 

and control groups in favor of the experimental 

group in developing social competence. It showed 

the improvement of social efficiency, and the 

researcher attributed this result to the participation 

of the children of the experimental group in the 

sessions of the training program used, and what 

was included in the behavioral counseling program 

based on parental participation of various 

techniques and activities in proportion to the 

characteristics of the child’s growth, and the use of 

behavioral counseling methods is effective in 

developing social efficiency The child. Which is 

consistent with what was indicated by [48] that the 

social interaction, i.e., the giving and taking and the 

mutual influence between the members of the 

guiding group, has an effective effect, as it makes 

the members integrate into the social activity. The 

application of behavioral techniques, including 

reinforcement, modeling, role-playing and 

feedback, contributed to the development of social 

competence, which was confirmed by [49-50]. The 

program, which was presented in the form of 

natural situations, in which the children practiced 

coexistence, which contributed to the development 

of social competence. This is consistent with what 

was confirmed by the study [51], which stated that 

the best way to teach competencies is through 

practice. It also explains the continuity of acquiring 

social competence after a period of time from the 

end of the program to the activities and techniques 

included in the program, which were organized, 

arranged and trained in an appropriate guiding 

framework. The organized training activities and 

experiences develop the children's personality and 

contribute to raising their social competence. The 

researcher also used multiple educational means 

that helped the participation of all the child's 

senses, which facilitates the child's learning and 

works to maintain the impact of learning, and to 

organize the activities of the program in proportion 

to the level of growth and abilities of the children, 

and [35] found the effectiveness of the kinetic play 

program in developing the social competence of 

kindergarten children. The results of the current 

study were in agreement with the theoretical 

framework and previous studies 

 

26. Recommendations 

- Directing the attention of those responsible 

for preparing the kindergarten curricula to include 

social competence skills in the kindergarten 

curricula 

- Directing the kindergarten teachers' 

attention to the diversity in the activities and means 

used to improve the social competence of 

kindergarten children, with attention to the 

techniques of behavioral guidance. 

- Involve parents in the provided 

rehabilitation programs and train them in them, in 

order to ensure the application of these programs at 

home, as this has an impact on the development of 

social competence. 

 

References 

 

(1) Tolba Jaber. The dangers of school 

education in kindergarten institutions "Some 

principles of educational thought in raising the 

child before school", Kindergarten College 

Journal. 2012; 1. 

(2) Seddik Rehab. Social interaction among 

kindergarten children, University Knowledge 

House for Publishing and Distribution, Alexandria. 

2013 

(3) Merrell KW. Using behavioral rating 

scales to assess social skills and antisocial behavior 

in school settings: Development of the school 

social behavior scales. School Psychology Review. 

1993; 22(1): 115-133. 

(4) Ramos, et al. Association of ADHD 

symptoms and social competence with cognitive 

status in preschoolers, European Child & 

Adolescent Psychiatry. 2013; 22(3): 153-164 

(5) Mostafa Hassan. G Psychological 

disorders in childhood and adolescence, causes-

diagnosis-treatment, Dar Al-Qahirah, Cairo. 2003. 

(6) Zsolni. Relationship between children's 

social competence, Learning motivation and school 

achievement, Educational Psychology. 2002; 

22(3): 317-329 

(7) Denham S. Social-emotional competence 

as support for school readiness: What is it and how 

do we assess it? Early Education and Development, 



3217  Journal of Positive School Psychology  

 
Special issue Measurement of School Readiness. 

2006; 17: 57-89 

(8) Carter, et al. The infant-toddler Social and 

emotional assessment (ITSEM): Factor structure, 

reliability and Validity. Journal of Abnormal Child 

Psychology. 2003; 31(5): 495-514. 

(9) Daniel G. Emotional Intelligence, 

translated by Laila Al-Jabali, The National Council 

for Culture Arts and Letters. The World of 

Knowledge. Kuwait. 2000; 262 

(10) Canadian journal of behavior science. 

2007; 39(1). 

(11) El-Zayat F. Learning Disabilities: 

Theoretical, Diagnostic and Therapeutic 

Foundations, Egyptian Universities Publishing 

House. Cairo. 1998. 

(12) Dodge KA. Factes of Social interaction 

and the assessment of social competence in 

children. 1989. 

(13) Amani A-M. Social competence for people 

with special needs between diagnosis and 

improvement. Anglo-Egyptian Library. Egypt. 

2008. 

(14) Habib Magdy. Psychological 

characteristics of people with social competence, a 

field study, Journal of the College of Education, 

Tanta University. 1990; 126-155 

(15) Langeveld JH, Gundersen KK, Svartdal F. 

Social competence as a mediating factor in 

reduction of behavioral problems. Scandinavian 

Journal of Educational Research. 2012; 56(4): 381-

399. 

(16) Arafat S. Lack of social competence and 

behavioral problems among a sample of pre-school 

children, Journal of Educational Sciences. 2014; 4. 

(17) Fantuzzo, et al. An investigation of 

preschool classroom behavior adjustment 

problems and social emotional school reading 

competence early childhood research quarterly. 

2005; 20(3): 259-275 

(18) Jones DE, Greenberg M, Crowley M. 

Early Social Emotional Functioning and Public 

Health: The Relationship Between Kindergarten 

Social Competence and Future Wellness. 

American Journal of Public Health. 2015; 105(11): 

2283-2290 . 

(19) Priamikova EV. The Social Competence of 

School Students Aims and Practices. Russian 

Education and Society. 2010; 52(6): 21-34 . 

(20) Gutermuth, et al. The relationship between 

Parenting stress, parenting behavior, and 

preschoolers’ social competence, and behavior 

problems in the classroom. Infant and Child 

Development. 2005; 14: 133-154. 

(21) Saleh A. A guide to assessing social skills 

for children with mental disabilities who can learn 

in the classroom, Dar Al-Zahra, Riyadh. 2000. 

(22) Ezzat K, El-Sayed Khairy. The family 

climate as perceived by children and its 

relationship to social competence among a sample 

of university students, Journal of the College of 

Education, Al-Azhar University. 2011; 55-89. 

(23) Domitrovich CE, Bierman KL. Parenting 

practices and child social adjustment: Multiple 

pathways of influence. Merrill Palmer Quarterly. 

2001; 47(2): 235-263 . 

(24) Michellee Z. Parent-child synchrony and 

children's social competence in early childhood 

degree of, Master of Science, University of 

California. 2009; 65. 

(25) Mulder S. The Domains that Influence the 

Development of Social Competence in Children: A 

Literature Review. Master Thesis. The Graduate 

School. University of Wisconsin-Stout. 2008. 

(26) Arda B, Ocak S. Social Competence and 

Promoting Alterative Thinking Strategies - Paths 

Preschool Curricum Educational Sciences, Theory 

& Practice. 2012; 12 (4), 2691-2698 . 

(27) Nunez AI. Development and validation of 

the children's social competence scale, Degree 

Doctor of Philosophy, The Faculty of Morgridge 

College of Education University of Denver. 2011. 

(28) Pahl B. The development of Social-

emotional competence in Preschool aged children: 

An introduction to the Fun Friends Program 

Australian Journal of Guidance & Counselling. 

2007; 17(1): 81-90. 

(29) Samiha H, Al-Sayegh Y. The level of 

social competence among children enrolled in and 

not enrolled in kindergarten (a comparative study), 

Journal of Educational and Psychological Sciences. 

2020; 4(12): 52-72. 

(30) Bos F. A Psychometric analysis of a Large-

scale social competence inventory for elementary 

school children, Journal for Educational Research. 

2012; 4(1): 20-46 

(31) Al-Saeed H. Challenges and opportunities 

for education in light of the coronavirus pandemic 



Hanan Hamed Shabara                                                                                                                                                  3218 

 
(the reality of the city of Basra), College of Arts, 

University of Basra. 2020. 5(15). Qatar 

(32) UNESCO. Working Together Guidelines 

for Participation Among the Interested Parents of 

Children and Youth with Disabilities, Guidelines 

for Special Education. 2006; 2: 6-21. 

(33) The Saudi Ministry of Education. The 

organizational guide for the school’s partnership 

with the family and society, the first edition of the 

Ministry of Education in the Kingdom of Saudi 

Arabia. 2017. 

(34) Abdel-Fattah M. The effectiveness of a 

suggested program for kinetic play on developing 

the social competence of pre-school children, an 

unpublished master's thesis, Faculty of Physical 

Education for Girls, Helwan University. 2009. 

(35) Bierman KL. Peer rejection: 

Developmental processes and intervention. New 

York: Guilford Press. 2004. 

(36) Smart D, Sanson A. Children's social 

competence: the role of temperament and behavior. 

Family Matters. 2001; 59(1): 10-15. 

(37) Al-Gharib O. Disorder of social 

competence skills among those with multiple 

abusers, Ph.D. thesis, Faculty of Arts, Minia 

University. 2003. 

(38) Al-Sirsi A, Abdel-Maksoud A. A program 

for developing social competence among pre-

school children, the Child and Environment 

Conference, the annual scientific conference, the 

Institute of Graduate Studies for Childhood and 

Childhood Center, Ain Shams University. 2001. 

(39) Ashiabi G. play in the preschool class 

room: Its social emotional significance and the 

teacher's role in play. Early Childhood Education 

Journal. 2007; 35: 199-207. 

(40) Rubin, et al. peer interactions, 

relationships and groups in: Eisenberg (eds), 

Handbook of child psychology: Social, emotional 

and personality development. 2006; 3: 571-645. 

(41) Jamous A, Karim A, Theeb A. The impact 

of an educational program based on multiple 

intelligences in developing environmental 

awareness among Riyadh children in Jordan. Al-

Manara Journal for Research and Studies. 2016; 22 

(2): 137-201. 

(42) Howell KH, Miller LE, Lilly MM, 

Bermann G. Fostering Social Competence in 

preschool Children: Exposed to Intimate Partner 

Violence: Evaluating the Preschool Kids' Club 

Intervention. Journal of Aggression. Maltreatment 

& Trauma. 2013; 22(4): 425-445. 

(43) AL-Saqiah Al-Jawhara. Emotional 

competence and its relationship to social 

competence among pre-school children, Journal of 

Educational Sciences, College of Education, King 

Saud University, Saudi Arabia. 2016. 

(44) Al-Maghazi H. Patterns of parental 

treatment and its relationship to social competence 

for a pre-school child, Journal of the College of 

Education, College of Education, Kafr El-Sheikh 

University. 2016. 

(45) Amin Ibtisam. Achievement Motivation as 

an Alarm of Social Efficiency in Kindergarten 

Child, Childhood and Education Journal, 

Kindergarten College, Alexandria University. 

2016. 

(46) Boutros H, et al. A training program for 

developing social competence among kindergarten 

children with learning difficulties, Kindergarten 

College Journal. Kindergarten College, Port Said 

University. 2020; 1079-1104. 

(47) Salam. ZA Psychological guidance and 

counseling. World of Books: Cairo. 1982. 

(48) Al-Mohammadi A. The effectiveness of 

drama for training on some social skills and its 

impact on developing self-confidence among blind 

children at the pre-school stage, unpublished Ph.D. 

thesis, Zagazig University, Egypt. 2011 

(49) Al-Zayoud N. Counseling and 

psychotherapy theories, Dar Al-Fikr: Jordan. 2008 

(50) Abou Ghaly Ataf. The Effectiveness of a 

Training Program in Improving the Social 

Efficiency of Abused Students in Late Childhood. 

Jordanian Journal of Educational Sciences. 2014; 

10(3): 275-291. 


